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Similar to Burke et al (2005) they found transfer (to some extent) of communication skills, 
leadership and team building, HRD discipline skills, adult learning principles, research and 
evaluations skills and professional development concepts. 
It seems there is some evidence of perceived transfer of what might be termed the ‘soft 
skills’ from the learning context to the transfer context. Thompson et al (2003) and Burke et 
al (2005) both conclude with recommendations for further research into teaching methods 
and teaching style – as partially addressed by this study. 
 
Following on from this educational study of HRD student professionals, the field of human 
resources (H.R) has a notably established history of interest and investigation into learning 
transfer.  
 
In 2002 the Association of Human Resource Development committed significant coverage 
of the issue of learning transfer at their annual conference in Hawaii. Cromwell & Kolb 
(2002) focused on three elements in the work environment: organizational support, 
management support and peer support, collected via a survey administered three times over 
a year-long period to facilitate time series analysis. They found that management support 
was the most significant variable after 1 year in the job to positively influence learning 
transfer. Kupritz & Reddy (2002) compared learning environment to workplace design, 
utilizing content analysis techniques of interviews. They found that particularly where 
work/job roles required concentration/reflection not surprisingly open plan offices were not 
conducive to transfer of learning. Enos & Kehrhahn (2002) sampled managers in the 
workplace and investigated the relationship between transfer of learning, proficiency, work 
environment variables and informal learning. They concluded that managers learn most via 
informal learning and that management proficiency is the product of informal learning, they 
claim the transfer process is moderated through self regulation (p.25). 
 
Much of the H.R. research seeks measurement and solutions. Prior to the H.R. conference, 
Holton, Reid, & Ruona (2000) developed what they termed a generalized learning transfer 
system inventory (LTSI). This instrument attempts to measure all factors; the person, the 
training and the organization.    28 
 
The article discusses the development and testing of the construct validity of the instrument 
and is self critical of not measuring work attitudes and personality. It suggests the 
instrument should allow H.R. practitioners to measure transfer thereby shifting the research 
emphasis to effective interventions that promote transfer. They concluded that climate and 
job ability are the most influential variables. 
 
Noe (2000) criticizes the LTSI for ignoring previous empirical studies that collectively 
show that supervisor support, peer support and climate are positively related to transfer. 
Ruona et al (2002) took the work on LTSI further in 2002 advancing the limitations of 
LTSI as a measure of training outcomes and therefore only serving as some indication of 
participants’ antecedent ability and motivation (Ruona et al, 2002). Ruona virtually 
dismisses the instrument she helped to develop, suggesting participant reaction is a very 
poor indicator of transfer and that learner utility/enjoyment is a better indicator of transfer. 
It seems the eventual conclusions of the HR specialists are that there are limitations of 
survey instruments in measuring transfer, due to the vast number of variables, requiring 
many controls in the research design. 
 
Studies of learning transfer from a psychological, sociological, pedagogical or H.R 
organizational perspective offer a mix of analyses and outcomes offering tentative 
suggestions about the how and what of transfer. This is often justified by the stated 
complexity of the subject and further differentiated by adopting different paradigmatic 
interpretations and assumptions. If there are disagreements about how much learning 
transfer can be achieved and by what means, there seems to some agreement that it is 
difficult and complex in terms of what is transferred and by how much. 
 
Suffice to say knowledge of learning transfer is growing but it is questionable whether this 
has achieved coherence or consensus. These are not necessarily pre-requisites for theory 
formulation, but the lack of coherence and consensus continues to limit understanding or 
inform pedagogical practice! 
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opposed to the content of 
what they just learnt. 
 
situations - flexible 
knowledge is connected to 
many different circumstances 
and problems, making 
connections and restructuring 
encourages appropriately 
complex understanding. Over 
simplification of knowledge is 
to be avoided. 
 
Promote precision –  
learners should be able to 
identify a range of situations 
to apply learning and 
importantly to also know 
specifically when the 
learning is NOT applicable.  
 
  Calais,1999 – screen 
out distracting 
thoughts? 
  Stimulate and challenge the 
students to transfer their 
knowledge during learning 
and support their efforts to do 
so on their own - because high 
road transfer is intentional 
learning transfer, it depends 
on a stance of self-
directedness. Self directedness 
has to do with learners 
monitoring themselves and 
viewing themselves as being 
in charge of their learning 
rather than expecting others, 
such as the teacher, to direct 
them.  
 
Calais,1999- self 
efficacy 
Lim and 
Johnson,2002- Goal 
directed – learner 
motivation 
 
The table appears to show that there are common teaching strategies that can enhance 
learning transfer. 
 
Further, Thomas (1992) flags implications for education as we currently know it: 
·  Teachers are not trained to apply these principles in fact the opposite is true. 
·  High road transfer is a relevant priority for vocational education and for those interested 
in integrating vocational and academic education.   33 
·  There is a need to develop ways of assessing transferable learning – assessments need 
to detect complex and deep understanding, integration, flexibility and reconstruction of 
knowledge (pp.61-63) 
 
Also in the early nineties research was taking place in the U.K in response to policy 
changes about youth training and employment practice. Wolf, Kelson & Silver (1990) 
undertook a specific study across 56 youth training programmes focusing upon particular 
skills, the training provided and how the skills were transferred. They used four different 
vocational groups, some of which were given training specific to their own occupational 
area and others who purposefully received very varied training and a group that received no 
special training serving as a control group. Efforts were made to replicate working 
environments and situations for all participants. The study concluded that the more varied 
the training, the more the participants were able to deal with general problem solving and 
transfer to a wider range of contexts.  
 
In 1995 Mckeough et al  edited a text incorporating chapters from different educational 
researchers and practitioners focusing firstly on the evolution of research and understanding 
about transfer and then on different elements of successful teaching for transfer strategies. 
Significantly all writers suggest that generalisation of learning is the primary key to 
transfer. Divergence of opinion comes over whether explicit explanation of how to transfer 
learning is a necessary prerequisite alongside deep understanding or whether deep 
understanding in itself is enough to achieve transfer.  
 
In 1999 Chen & Klahr (1999) undertook a significant empirical study of 87 school children 
across a few grades testing how children acquire a domain-general processing strategy and 
generalise it across various contexts. They tested 3 different teaching approaches: explicit 
training within domains plus the use of probing questions, this promoted a basic transfer 
strategy; using probing questions on their own, this showed no transfer effect; direct 
instruction about how to generalise to other contexts, this improved the children’s ability to 
generalise and facilitated conceptual change in domain due to promotion of conceptual 
application. From their research it seems that explicit training/instruction in generalisation   42 
In the early nineties research interest also turned to teachers’ conceptions of learning and 
teaching and the scholarship of teaching. Samuelowicz & Bain (1992) postulated that a) 
academics will hold different conceptualisations of teaching and b) that their teaching 
practice will be based, implicitly or explicitly on these individual theories and c) that these 
theories will be expressed through curriculum structures, methods and/or assessment. 
Trigwell, Prosser, & Taylor (1994) maintained that research into student learning to teach 
students better learning strategies is not in itself enough to improve the learning outcomes 
for students and that in the same way as the research into students, the intentions, 
conceptions and strategies of lecturers need to be studied and addressed before we can 
expect substantial improvements in approaches to teaching (p.76).  
 
Different aspects of teachers’ conceptions have been previously explored. These include: 
approaches to teaching in a specific discipline at a specific level (Trigwell et al 1994); 
lecturers’ conceptions of student learning (Bruce & Gerbner, 1995);  conceptions of 
growing and learning as a university teacher (Akerlind, 2003); conceptions of the 
scholarship of teaching (Trigwell, Martin, Benjamin and Prosser, 2005); comparison of 
students and lecturers’ conceptions of learning in context (Franz, Ferrera, Loh, Pendergast, 
Service, Stormont, Taylor, Thambiratnam, & Williamson, 1996) and  conceptions of 
teaching held by academic teachers (Samuelowicz & Bain, 1992). More recently Carnell, 
(2007) investigated conceptions of effective teaching in higher education. The findings 
from all these studies are strikingly broadly similar, although the actual focus of 
investigation was different.   
 
The range of variation in conceptions of teaching in the above named studies numbered 
between four and seven and all conceptions were classified hierarchically. Most researchers 
claimed that the categories of teaching conceptions were each subsumed by the next level 
meaning that most conceptions seemed to be sequentially inclusive.  The range of 
conceptions in all the studies indicated that teaching can be perceived as a continuum, at the 
lowest level as imparting information to transmitting knowledge to facilitating 
understanding to changing student conceptions to at the highest level, supporting student 
learning (Samuelwicz et al, 1992). These findings reflect the theories associated with   51 
skill acquisition in context to enable transfer sit in the A dimension, this view states skills 
are best learnt in similar contexts or environments to where they will ultimately be needed, 
this is also called situated learning. At the B end of this vertical dimension are those who 
assume skills will transfer automatically regardless of the context in which they are taught. 
Towards the B dimension sit those who contend that skills/learning can transfer but that 
particular teaching methods should be adopted to help students develop meta-cognitive 
strategies or the skill of learning to learn. 
 
In quadrant 1 are “The Quantifiable In-situ’s”, these proponents would believe that learning 
transfer is better achieved through teaching in similar/simulated learning environments, 
some might call this training. Skills/learning would be represented as ‘real’, quantifiable 
and specific, such as: number or IT skills sometimes also termed competencies. Examples 
of this characterization would be the DFEE (1997), the Learning and Skills Council (L.S.C) 
who advocate National Vocational Qualifications or the Association of Graduate Recruiters 
(AGR) (1995). 
 
In quadrant 2 are “The In-situ Cultural Capitalists”, these perspectives have less concern 
over how skills/learning are acquired as they are more concerned about how skills are 
conceived and who puts the value label on any particular attribute. For some this has a 
political dimension where the power to attribute value lies with the powerful few in society 
and is a way of maintaining the status quo, such as Brown and Scase (1994). Similarly 
Holmes’(1994) view of skills discusses the co-construction of skills between graduate and 
prospective employer. 
 
In quadrant 3 are “The Formal Learning Quantifers” like those in quadrant 1 there is an 
acceptance that skills are real and measurable but their belief is that skills can be acquired 
in formal learning contexts that can then transfer to other environments, such as the 
Qualifications and Curriculum Authority (Q.C.A) who specify curriculum standards for 
accreditation or the Quality Assurance Agency (Q.A.A) formerly the HEQC who 
introduced the specification of learning outcomes, including key and transferable skills to 
higher education.   52 
 
In quadrant 4 are the “In the eye of the beholder/social constructivists” these perspectives 
advocate the interpretative nature of skills/learning where the value lies in the nature of 
negotiated meaning, such as the sociological perspectives of Payne (2000) and Bridges 
(1994), who also suggest that learning and skills transfer can be achieved in formal learning 
environments by helping learners to transfer by teaching meta-cognitive strategies or the 
skills of learning to learn as posited by Whitson (1998).    141 
technique criteria may also be useful in peer observations or as an aide memoir 
in planning teaching sessions (p.62); 
- By highlighting constructivist approaches to facilitate learning new lecturers 
should be given opportunities to consider how they would incorporate drawing 
on their own experiences or alternatively the experiences of their students in 
their planning and delivery, including adopting some teaching for transfer 
techniques. In considering types of assessment to meet the requirements of 
learning outcomes lecturers should be enabled to consider how to build in 
opportunities for students to demonstrate learning transfer, that is testing for 
application of learning in a range of contexts not simply repeating facts or 
information, this relates to research sub-question 4. Examples of these types of 
assessment can be found at page 94, such as: writing letters, reflective 
accounts, applying theory to practice or a practical situation. 
·  This study has also suggested that the education and background of lecturers in 
higher education had an influence on their conceptions of teaching and learning 
transfer (p.104). More attention to pedagogy may be needed in teacher/lecturer 
training to emphasise the ‘how’ of teaching substantive subjects as much as the 
content. A simple device in such training would be to review what the current 
literature says about learning transfer and support trainees in identifying where 
their current practice relates to the literature (p.51).  
- To establish the educational background of individual lecturers and enable 
lecturers to reflect upon their own learning experiences and whether this is 
reflected in their teaching practice. If their practice reflects the findings 
associated with the first two categories of description, it may be helpful for 
lecturers to review the typology on p.51 to identify their own epistemological 
stance. The typology may be a useful tool in provoking discussion in a lecturer 
training context, this relates to research sub-question 3. 
·  The responsibilities of learners also need to be explained and nurtured; learning 
and teaching is a two way process. If teaching is to be effective in terms of 
enhancing how students learn, learners need to be aware how they could 
benefit further from teacher practices. Equally lecturers should be aware that   163 
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Spradley’s matrix adapted: 
 
Space  1  Note learning 
environment 
Object  2  Teaching aids 
Act  3  Teaching 
session 
Activity  4  Student 
participation 
Event  5  Lecture/seminar, 
etc  
Time  6  Day/Date/Time 
Actor  7  Lecturer 
behaviour – 
non-verbal, 
extralinguistic, 
spatial 
Goal  8  TFT techniques 
demonstrated? 
Feeling  9  How did 
learning 
environment 
feel? 
 
In approaching the findings from this particular framework it did seem to produce a snap 
shot overview or ‘grand tour’ perspective of the sessions. Notable aspects of the social 
work teaching sessions were: the teaching environment – every session was 
uncomfortable due to the number of students and the size of the teaching space, 
sometimes there weren’t enough chairs and windows and doors had to remain wide open 
to help air circulation. Most of the lecturers used power-point, handouts, role play and 
small group exercises, as teaching aids at some stage during the session. The sessions 
themselves were billed on the timetable as a mix of seminars, lectures or workshops. The 
students appeared to be very attentive, either taking notes avidly or very quickly settling 
into groups as requested and getting on with the tasks and activities. Most of the sessions 
were timetabled as 2-3 hours and lasted a whole morning or afternoon with an informal 
break of 10 minutes at some stage and most of the sessions seemed to take place on a 
Friday afternoon or Monday morning. In general the lecturer’ behaviour was very 
informal, moving around, chatting, listening attentively, sitting on the desk to present. 
Sometimes the language used by the lecturers was very valuing of the students and warm 
‘like to invite you to think about’ (S2), thanking students individually for their 
contributions (S7 and S4). Where ‘teaching for transfer’ techniques (TFT ) were observed 
in general this was noted, use of examples, role play, use of student experience and 
application – all of these aspects were present. Generally the atmosphere felt relaxed and 
informal, sometimes it felt quite challenging for the students as they discussed their own 
views and tried out being different people, (social worker, service user,   190 
observer/feedbacker) There was also sense of purpose and pace present and students were 
encouraged to keep moving forward in their activities. 
 
In the psychology teaching sessions the teaching environments seemed different to the 
social work ones. The teaching sessions took place in tiered lecture theatres, a teaching 
laboratory – with P.C’s or in modern rooms with no natural light, students all appeared to 
have enough space to work and be comfortable. All of the lecturers used power point and 
handouts but one (P5) also used video streaming, audio recordings and a white-board, 
another (P7) used a data projector and P.C.s for each student in using a particular 
software package. Most of the psychology lectures also mentioned that the lecture notes 
were available for students on ‘Learnwise’ the university’s virtual learning environment 
(VLE).The teaching sessions were identified on the timetable as lectures or seminars. 
Students generally participated in all activities and took notes in lectures, a noticeable 
difference between the groups of students was that the social work students initiated and 
volunteered questions whereas the psychology students did as they were asked but 
seemed to lack the ability/interest? to ask their own questions. All of the teaching 
sessions were timetabled as an hour in duration and most finished within 50 minutes, the 
days and times of the day varied throughout the week. The psychology lecturers 
displayed more variable behaviours than the social work lecturers. In one lecture (P3) the 
lecturer stayed behind the lecturn and moved very little, speaking in a quiet tone, in 
another lecture (P2) the lecturer stayed on the stage but moved around and laughed and 
joked with the students. In the seminars two of the lecturers offered clear instructions and 
explanations and adopted quite formal communication styles and in another 2 seminars 
the lecturers were joking, gesticulating and smiling. Specific TFT techniques weren’t 
really noted as something that occurred throughout the teaching session but were noted 
separately in the literature review observation framework. In general the atmosphere of 
the teaching sessions was quite relaxed and sometimes quite paced and focused but when 
left to their own devices the students quickly regressed into general conversations. 
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Appendix Nine 
 
 
Anonymised excerpts from student transcripts 
 
 
So tell me a bit about that because you all seem to agree on that one –  
 
Such vague essay questions that you’ve got to try and apply cognitive is like ..  
 
Why didn’t you do cognitive behavioural therapy -  I would have loved to do 
something like that 
 
Yes … use cognition rather than just like .. memory .. applied – so dry 
 
So sometimes the assessments don’t help you understand where this stuff 
should be applied to or what 
 
It’s not how you actually use psychology it’s like.. knowledge.. where if you 
could actually like do something that actually uses psychology it would be 
slightly more useful I think. Psychology is such a theory based course – if you 
actually want to go off and do something with it – then you’ve got to be able to 
use the knowledge you’ve learned and if you’ve just written down all you know 
– in essays –  
 
I think as well with this course it might have helped if we could have gone and 
met some people who it affects like going with people with autism and things 
like that – if it could have been built into the course it would have really 
helped me 
 
By encouraging people to think about how you can apply it – you know – you are 
encouraging them to think for themselves. With theory it’s put there in front of 
you and when you are reading about theories or research – you don’t really – 
you have to yet understand it and interpret it in your own way – there’s no - 
… ?? regurgitation whereas if you are encouraging pupils to think more about 
applying things to the real world you are encouraging them to think for 
themselves rather than come out of  Uni – just being able to dictate this theory 
– that theory – and this and that – but not really about how it works in the 
wider context. 
 
That was really really interesting – so in terms of your course – tell me a bit 
about the ways that you do learn now. There are lectures, seminars, project 
supervision -  
   192 
Used to have a thing about … ??? They’d usually give you some sort of a task – 
(lots of laughter) that nobody ever used to do though 
 
It was an hour a week or something for each subject and then 
 
Yeah it was just like time to do your homework 
 
Do you think it would have been good if you’d had some sort of supervisor who 
sat there and you had to come … 
 
Yeah …..in the classrooms … ?? 
 
Were they – oh 
 
This is like a contract - ?? you knew at that time you .. ?? grades ..  
 
What sort of methods do you think – do they use now ? 
 
Don’t really have individual essays – presentations – exams. I personally would 
rather do everything? by?… myself. Like when you have to share your 
responsibility with other people they can affect your grading – I understand 
about ? sharing ? that in the real world you have to work with people – you 
can’t work on your own, but I think when it’s affecting your marks and things 
like that I think you should be able to do work by yourself and I think exams are 
one of the worst forms of assessment because it’s just testing from memory 
isn’t it at a specific time – and all you do is read from a book and write out – 
personally I learn in parrot fashion – I mean – 2 months down the line I don’t 
remember any of what I’ve learned – do you know what I mean. Because you 
are under so much stress to learn it at the time -  
 
 
 
And also three hours I think is too long for an exam – by the end of it my hand 
is .. and in the end I just want it to be over and I can’t be bothered. 
 
…. ??  essays always like half the length -  
 
That’s it you are doing really well on the first two don’t you and the last two 
your hand’s struggling so much you just like – I can’t – and your brain just gets – 
ooohh -  
 
Specially if you’ve got more … exam ???? 
 
I don’t know how anyone could ??  
 
Specially if you are doing three essays about three different subjects – you’ve   193 
got to remember all three at the same time -  
 
I always come out with really bad headaches – and have to take tablets 
 
~We’ve got one like literally a month after our dissertation to do it – and then 
one the week after in the middle of … more spread out – can’t see how I’m 
going to have … for the second one – at all 
 
Only because last year – for our exams – I mean we had three in quite close 
succession and I only had the time to – like one week to revise for each one 
.. ?? … ok were good so… 
 
It’s like the last final thing – you don’t want to come back and re-take them.. 
But we don’t get our degree until the end – so it can be taken … ?? 
 
… so you do presentations, you do group work, you’ve got exams – are there 
any particular methods that any of the lecturers use that you think that’s really 
helpful? 
 
Yes I think like 
 
Yeah it’s like some lecturers who really get you involved in the lecture – try 
and get – and there’s others who just sit there and just talk for 50 mins and 
you’re just writing it down and you then come out and go – what have I just 
written – because you are not engaged in it – whereas if you are actually having 
to give answers or listening to other people giving answers – sometimes you 
take it more in because you’ve got to pay more attention. 
 
I think the best method is just the method that’s organised. Some or one 
lecturers in particular is very scatty and I can’t follow .. 
 
And we haven’t got lecture notes so we have to write everything down and it’s 
– you don’t take anything in – I know when I come to revise for my exam I will 
not be looking at the notes that I wrote because .. 
 
I’ve got like 5 pages for each lecture .. but God knows what are written in my 
notes – what was actually said .. 
 
And it’s always on the same sort of thing anyway – so maybe ?? 
 
Sounds like sometimes you find ways of compensating as well – for teaching 
methods that aren’t helping maybe they are … 
 
.. get to know  what the tutors are going to be like so you start doing research 
for that lecturer – for that subject – already and I’ve got a pile of journals to   194 
read – otherwise you’d get to the end of it and think what on earth have we 
done ? 
   
I think also now we know what they are like, we can predict what sort of 
answers they want as well. Sometimes I feel I’m not writing an essay on what 
I’m interested in and what I think – I’m writing what they think to try to get a 
better mark 
 
So you feel like you are being quite strategic about it almost? 
 
Yeah 
 
Turn back to your bear.. ?? so if that helped – because somehow I suppose that 
kind of tried to illustrate something – did .. ?? so if they say for example – I 
don’t know … de de de de  disorder .. you will see symptoms of this in such 
and such a .. I know I’m thinking about abnormalities or whatever … but .. do 
they use examples or apply it to real situations ?  
 
I think some do -  
 
There’s videos as well that can make it seem more interesting to you what.. 
otherwise you are just hearing disorder, criteria symptoms, what they need for 
diagnosis and it does seem kind of dry, doesn’t it?  Whereas if you watch a 
video you can see how it does affect peoples’ lives – or things like that 
 
There was that autism lecture that one we did last year – it’s like there are five 
or six different types of autism, but if you just sat there and learned about 
autism you wouldn’t think .. ??  spectrum .. 
 
Take you longer probably to sit there and learn those than to sit there and 
watch a video and take it in that way.. 
 
Yeah -  
 
So some methods like the video really help in terms of making it real because 
you couldn’t see the symptoms – the manifestations and different categories 
of whatever it is when somebody’s talking about it. Can you think of any ways 
- while you’ve been here on the course – things that you have learned that will 
help you afterwards? 
 
 
So you can see how you would choose that – or you might have to call on it 
 
Yeah 
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…..Skills to use in the future – I think I’ve been able to read a book in a 
particular way and things like that – are really useful to me – connecting me 
together – that’s developed that side … 
 
What sort of cognitive abilities and skills you feel that you’ve developed and 
honed and you can kind of take that with you …  
 
.. just with regards to reading – critical reading – not just taking for granted 
what’s written in the book – and you sort of think I’d be able to criticise things 
or be able to read/appreciate different points of view that might not 
necessarily be congruent with your own .. sort of thing 
 
 
How do you know when you’ve learned something really well? 
 
I always know I’ve learned something really well if I can explain it to somebody 
who hasn’t studies psychology or isn’t familiar with the research – if I can say it 
out loud in a coherent way I know I’ve learnt it. 
 
You kind of know then? 
 
Yeah 
 
If I can go home and tell someone that I’ve learned this today – one of the best 
ways I revise is I go home and I’ll have pages and pages of notes and my mum 
will go – right – tell me about such and such – and if I can then tell her, if she 
understands it, then I know I’ve got it in my head 
 
…When I’m revising for the exam – I pretend that I’m the teacher and I pretend 
that I’m giving a lecture about the subject that I am going to write about and if 
I know if I can get through without missing any of the major points, and explain 
it out loud to my ‘bedroom’ – then I know I know it and that’s how I revise. 
Once I’ve gone through and learnt it I just keep practicing saying the whole 
essay out loud so that I know it pretty much and I’m not missing anything out. I 
put my toes on the bed and pretend they are the audience – pretend.. well 
today we are going to learn about … sounds crazy but it works for me !! 
 
Do you do like a power point thing as well on it? 
If I was doing a presentation I would do that and I would clip through the points 
to .. but if it’s just from my revision notes it would just be me …  
 
So saying it out loud 
 
Yeah 
   196 
Looking at notes and summarising what’s there and then  
 
I write everything out – so I’ve got load and loads and loads of notes – break it 
down into loads of little points – like on little index cards - then they are stuck 
literally all over the bedroom – co’s then I just see it and it goes in – co’s I’m 
constantly looking at it – I actually pick it up – read it – co’s it’s just there and 
I’m not.. then I’ll go home with loads and loads of little notes and go boing!??  
And If I can just keep.. ???? 
 
Anyone got any other methods that they use? 
 
I just panic – I used to be really good in exams and these days I seem to be 
really rubbish at them. Just panic – like got to learn it – got to learn it – got to 
learn it – and I look at it again and again and it doesn’t sink in. But I can’t talk 
to anybody because everyone else is just really bored when I tell them about it 
– so 
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Appendix Nine 
 
Your tool box – They’re talking about us having a tool box – a tool box of 
interventions social workers go around with you know – it’s invisible?? – which I 
was thinking that’s quite funny, I sort of think to myself oh that’s something I 
can put in my tool box now … you know, that I’m going to remember – I’m 
going to try and use again on other families .. or 
 
So they kind of give you like a tangible, sort of mental 
 
Haven’t heard a tutor use tool box - that must be in the …?? I haven’t heard 
of any tutors …. I haven’t heard it  
 
…..talking about it and I read it in books  
   
But I haven’t heard ..But I can’t say I’ve heard a tutor saying tool box  
 
And I   - do … this little tool box that I’m supposedly carrying around with me 
but … practice on this placement thing .. and I think – that’s a tool! I can put it 
in my tool box! You know!  
 
I’ve heard ?? like key skills … but actually in the reading I have seen tool box 
or tools, you know  
 
You know when you’ve been out on your placements and you’re in a situation 
whatever that might be, are you aware that you are suddenly drawing on..  
   
Definitely 
 
This year more   
 
Can you give me any examples? 
 
Well I did a lot of work with attachment 
 
Mine was attachment yeah 
 
Which we studied here on the psychology unit in Year 2, haven’t we? and it had 
in itself had a big impact on us anyway, but I was … mental health team – 
clearly there were a lot of attachment issues and there’s a lot of new research 
out which I actually found really exciting and when they first mentioned it I 
thought ‘oooh! I know what they are talking about’ and that was really 
exciting. And I did draw a lot of that … one particular child was presenting 
ADHD off the scale but upon further investigation it became quite clear that it 
was an attachment issue and discussions with the team kind of validated my 
thoughts and led me to go off and explore that even further, so that was a   198 
definite aspect of something I’d learned that I drew on, used and kind of then 
explored further upon. It was good. 
 
I was in adoption and that was assessment based – prospective adopters and 
children – the children and the adopters you looked at attachment issues, 
because whatever their own attachment was as children the prospective 
adopters would be how they’d parent the child or they could have issues 
coming from that but I think the main thing within adoption that I would 
have said I’d done was a lot of counselling. Because you are actually 
listening to people, stories they are giving you, their life events, they are 
giving you details of their education, their employment, their past 
relationships, their present relationships and their family  ……   
 
When you think of all the communication stuff we’ve done   
 
Yes. It’s all communication, counselling, and attachment 
 
I think it’s heightened our own skills and our awareness   
 
Yes, definitely 
 
And some of the stuff we’ve done around language and we’ve seen for 
ourselves the problems of jargon and that makes you much more aware of – you 
know you are going to put this different head on and think a bit more before 
you speak when you are in that role – I personally think very carefully about 
language I’m using..   
 
Yes, definitely   
 
…the choice of language and that’s based on my learning, you know I wasn’t as 
aware as that before. I knew people got isolated but I hadn’t really specifically 
pinpointed in my mind that it was the use of words and the power of language 
and that kind of stuff so the reading I’ve done and the stuff I’ve been taught 
here is really, really  ?  like that to me and then doing practice you can really 
see… and having to feel ourselves when big words are thrown in to lectures and 
you sort of think .. shit maybe I shouldn’t be here … I don’t know what 
everyone is talking about again… but how does that make our service users 
feel? You know when we are coming…   
 
It’s been interesting to see how upset I’ve got over it haven’t I?  
 
Absolutely 
 
Because you’ve got better vocabulary skills than what I have and you’ve 
seen me … ‘What are they talking about? .. ‘Oh I don’t know what they’re 
talking about!’  ‘What does that mean?’ you know. ..I’m always saying to   199 
her and what does that word mean? And what does that word mean?  She 
explains it to me – so she’s seen how it affects me and that’s given her 
another understanding on how to deal with people. And I myself as my own 
personal experience find that that makes me much more aware when I’m 
dealing with people 
   
It’s really interesting because you – I think you are talking about empathy and 
I think you are saying that because you’ve had an experience within your own 
learning, that when it comes to somebody else, you are saying I’m not going to 
let that happen to them because I know how that feels 
 
And there’s a whole bunch of theory associated to that – because you are also 
using your knowledge of theory and… that alongside your empathetic.. but 
that’s what I think this course is trying to teach us isn’t it?  It’s this whole 
bunch of things and how to use this whole bunch of things at the same time   
 
But as social workers we’ve got to go to these people – we are going into 
their lives and we are trying to empower or assist them – you know – get ?? 
it’s their private lives and also you’ve got to take into account you’ve got to 
respect them – you’ve got to not come over as more powerful with them 
and you’ve got to have an understanding of what they are trying to tell you, 
so if you’ve had that yourself, you’ve been yourself in that situation 
 
About power differentials 
 
If you can make them feel as an equal person to you they are more willing 
to open up to you, more willing to give you, you know 
   
.. some of it is based on our past experiences ourselves and, if you like, our 
transferable skills. I mean I think we … quite well if we acknowledge our 
transferable skills we are able to use the fear really and you know and what 
you’ve been taught when it finally does make sense it’s just a ‘Eureka’ kind of 
moment, you know.. that you are able to use it all is just fantastic! 
 
So how do you know though when you’ve learnt something really well, do you 
talk about being able to apply it in practice or is it assignment times in 
particular when you suddenly have got to put things together and you sort of 
.. say ooh I really get that, or I really – I mean are there particular times when 
you’ve felt like that, and if there are, what has it been about – what’s helped 
you to get to that particular point? 
   
I think for myself, personally, when I’ve been talking to other people and all 
of a sudden, I just subconsciously start going into stuff that I’ve learned 
which you don’t automatically realise you’ve learned but you hold a 
conversation about something and you are actually holding a conversation .. 
you are actually able to explain and give details of whatever you are   200 
discussing without having to think and that – it just automatically flows out 
and you think .. blooming hell where did I get all that from!! Where has that 
all been stored, you know!! So that’s personally how I feel – that’s how I 
demonstrate that I have learned 
 
So it’s in discussion with somebody else or something and suddenly all this 
stuff is just there 
 
It’s just there – it’s in my brain and it all comes out – and obviously you 
think I just didn’t realise… 
   
For me I think it’s about the feedback – you know – feedback on your essays 
and then feedback particularly in Year 2 – at the end of year 1 with that 
practice and then getting our placement, you get a lot of feedback then, don’t 
you? And I started to think, well everyone thinks I’ve learned a lot – you know 
and that sort of … that’s how it happened for me, I think. I had to think I need 
to look at the endings – I keep slating myself but other people are saying this – 
so maybe I’m learning more than I think I am and then you are little less harsh 
on yourself, don’t you? And we discussed things and then we realised – then we 
laughed – shit where did we learn all this lot from!! It’s amazing that we know 
it.   
 
Tell you this funny thing for me is as well, going back obviously to words 
and things which I’ve got a real hang up about, but even when I’m listening 
to the news now at home – they say a word and I knows what that means 
but three ago I wouldn’t have known what it meant.  If there’s a discussion 
going on or I’m watching a documentary or something and these words 
come up you know and they’re like what I call posh words – and I’m like – I 
know what that means now! 
 
And … ?? makes a lot more sense doesn’t it 
 
Yes definitely 
 
… kind of … don’t know what they’re on about – suddenly you sit there thinking 
well actually I do know what they’re on about – it’s not flaming Greek??? 
 
When they started the course they recommended some suggested reading 
before we even came on the course and I went and bought – it’s called, 
‘Understand Social Work’ by Neil Thompson and I read it and I thought I aint 
got a clue what this blokes going on about!! And I sat there all summer – I 
kept going over it – oh my God what the hell is he on about, I really don’t 
understand this!! I can pick that book up now and know what he’s talking 
about – and that is the big difference!! 
 
That’s when you know that you know!! – yeah   201 
 
And I can pick up one of these books now and I’m not like – Oh what do 
these words mean? What are they on about?... you know!! 
 
And it .. you have to have the confidence anyway – 
It’s a complete reverse, you know – I’ve never wrote an essay until four 
years ago and it was like – oh my God – an essay I thought was like making a 
story like once upon a time .. I didn’t realise an essay was researching 
something and then putting it into your own words! I thought an essay was 
like a story – once upon a time, you know, bla bla… 
 
..but the Access was very valuable when teaching some of the basic skills and 
then the Gateway built on the …  so real  
 
It’s been a really major impact and a lot of information for me to sort of 
take it all in and what I never got in my secondary education I’m sort of 
getting all sort of now, you know? So it’s really, really good and sometimes I 
do feel quite proud of myself 
 
I think you should as well! What about when you go into practice, you know 
obviously we all continue to learn hopefully, because we never stop, any of us. 
Are there any particular ways that you think might help you to keep.. 
 
.. on our practice learning we done professional development, we went to 
seminars every month and we got certificates for it! So we went to 
 
..but I think basically the real definite mind set that we are slow learners??… 
and we have a hell of a lot to learn…. 
 
Where have you got that from then? 
 
I don’t know – I don’t know where it comes from   
 
Maybe because we have been learning all our lives and now we’ve reached the 
stage where we can reflect on our past life because our life – this has been very  
life changing for us – so you do almost reflect on this past life but realise how 
much you did actually learn during that period as well and then I expect you 
are learning from positive and adverse circumstances – and also we are both 
parents, so we’ve been actively encouraging our children to make the most out 
of the education system because we didn’t. You know some of that kind of …. 
past mistakes – don’t make the mistakes we did … but you suddenly find that 
you do buy into that – you genuinely do buy into that and I’ve identified how I 
want to go on learning after this 
 
And also I think the lifelong learning part of it is actually starting with my 
Access course I learned stuff on that, obviously the essay writing – how to   202 
read, how to take stuff from books and put it in my own words and over the 
time of the degree I’m also realising that every day I’m learning something 
different so you know it’s always changing – there’s always something to 
access, always something to learn. So it’s a lifelong process, not just a three 
year process, so I think that’s where I’ve probably got that perception from 
is – because obviously I’m doing it every day and like you can pick up a 
different book. I’ll go to a shop and there’ll be a new book out and I’ll want 
to get that on a subject – I’m still learning – you know you’re never just 
going to walk away as a social worker and think – well I’ve done my degree 
I’m in practice now I’m not going to look at no book now. It’s going to be 
something that you’re going to constantly going to keep updating, keep 
looking at different legislation, keep looking – so it’s a lifelong process! So 
yeah that’s probably where I’ve got that idea from.. 
 
Mmm interesting – you can look at my questions but I think you’ve answered 
them all even though I haven’t asked them all – you’ve kind of 
 
We do go on! 
 
No you don’t!! 
 
There’s a donkey sanctuary with a lot of donkeys with no hind legs on – talk 
… laughter ….. 
 
Anything you’d like to add in particular - you know – particularly just about 
your learning experience – about the way that you think maybe you’ve – you 
know if there have been any other ways that perhaps the lecturers have used 
that you wouldn’t – that most people perhaps don’t get in higher education? 
Are there any thoughts in particular that you have about 
 
My only thoughts about my experience here is that the help and support that 
you need is there and there’s a lot of people who kind of sit there going oh 
you’ve been given it – did you go and ask for it. There’s a lot of people that 
would … whatever you call it that need to think that they can’t be chasing you 
And I dunno but  
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 think if you’ve got something in real life to relate it to  that sort of thing - …??  actually 
got a video to see  do you know what I mean  unless you see that person with a learning 
disability ..  how they react .. you know what I mean  you can’t get that whole 
understanding of it. That situation, yes.  
 
Section 1.150, Paragraph 210, 432 characters. 
 
My project is on practical autism   ???????  understanding of autism and how they 
interact with their autistic sibling…it’s only a questionnaire and research ..??..one.. and 
one how they get on with their sibling -  and just a questionnaire about what they 
understand which is really really interesting seeing the response we’ve got??? I think it’s 
just made me realise how much there’s just no support whatsoeverfor siblings at all 
 
Document 'Psy- focus group 3',  1 passages, 373 characters. 
 
 
Section 5, Paragraph 151, 373 characters. 
 
Um I know that another thing to take away is the understanding of basic drugs that’s 
quite useful and I’ve found various drugs around the house which I wouldn’t have know 
what they were but I’ve started to recognise their real names and understanding how they 
work and what they do to your body, that has been quite educational about my family (oh 
yeah that’s interesting) 
 
 
Document 'SW-,  4 passages, 1314 characters. 
 
 
Section 0, Paragraph 43, 266 characters. 
 
That was the harder part for me especially putting theory into practice. Co’s I had limited 
experience beforehand. Certain teachers were probably better than others especially if 
they had social work backgrounds themselves  actually had been social workers recently. 
 
Section 0, Paragraphs 68-69, 327 characters. 
 
Yeah  parents one side  education and environment and the child on the other side sort of 
thing. Things like impacting the child’s life  I could use that one my first placement and 
we used that quite a lot.  Psychology definitely and sociology because it impacts on the 
person itself. I can see quite a bit of that 
In what ways 
 
Section 0, Paragraph 74, 313 characters. 
 
 said to my practice teacher was I did this sort of model thing with a mum who was in her 
40’s and I kept having things like  yeah I’m telling her to do this and I’m like a few years   205 
older than what her daughter was  age is a big thing for me  thinking ok  they probably 
looking at me and think you are just a kid 
 
Section 0, Paragraph 103, 408 characters. 
 
No they are all  trying to think of a question  We’ve got to look at a case study  we have 
to define one ourselves and like analyse it ourselves and everything  can’t think of any 
now  sort of look at a certain theory and analyse it sort of thing  then we get to choose 
which theory we want to do  put our own experiences in to see how we’ve used it or 
things like that  that’s how most of it’s usually done. 
 
Document 'SW- 1',  5 passages, 1156 characters. 
 
 
Section 0, Paragraph 47, 462 characters. 
 
eah  even like with law that we’ve studied  the lecturer there she was able to make it quite 
practical and she gave us the situation  the scenario  a load of things that had happened, 
and then we had to try and figure out which pieces of law we’d use, what the pattern 
would be, what was relevant and rather than just telling us, you know, about the pieces of 
law we actually had to try and think of it in a real life situation which we did   and which 
was good  
 
Section 0, Paragraph 67, 345 characters. 
 
Our practice teacher talked to me about solution focus therapy and also has a task centred 
approach which I’ve used quite a lot with people  you are just sort of aware that you 
know, somebody can come to you with loads and loads of problems and you’re 
completely overwhelmed with it but having that theory in the back of your head can be 
helpful 
 
Section 0, Paragraphs 91-93, 112 characters. 
 
Ok but can you see how you are going to use what you have learned over the past three 
years? 
 
Yeah  (all three) 
 
 
Section 0, Paragraph 209, 43 characters. 
 
We had to link assignments to our practice 
 
 
Section 0, Paragraphs 233-235, 194 characters. 
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or even like .. management or even working with adults ??  - it all does fit around that .. 
has to be very.. 
 
when you look at the service users feedback - they are all related to that kind of … 
 
Document 'SW-,  1 passages, 443 characters. 
 
 
Section 0, Paragraph 15, 443 characters. 
 
Yeah obviously with your theories  putting your theories into practice  and they used to 
bang on in the first couple of years about theories to practice and you didn’t really get the 
gist of it  I think third year really jumped in and you could see where your theories were 
in doing your practice and what theories you were pulling on  you weren’t ever going on 
one sort of like the behavioural method and things like that  you were drawing on 
 
Document 'SW- 1',  2 passages, 675 characters. 
 
 
Section 0, Paragraph 234, 225 characters. 
 
Well that was like …. Role plan a lot wasn’t it? Like one has to be the client and one has 
to be the social worker and you think about what you said to the client and why you said 
it based on what theory and that’s how we got 
 
Section 0, Paragraph 240, 450 characters. 
 
But that got you thinking about … your theory and legislation in ?? …  co’s you’re kind 
of taught it as a separate entity and then suddenly they say right now the two converge 
together and you think…  you know you feel that kind of panic so they have kind of little 
workshops where you kind of tried to do that in a role play type of thing which gave sort 
of hints ready for that next bit, but I think actually doing it made that all the more clear.   223 
psychology students described themselves as: memorisers; instrumentalists and clearly 
demonstrated that learning is not a function of individual approaches or styles.  Both 
courses also had individuals who identified themselves as independent learners; last 
minuters and conscientious planners. When the students were asked how they knew when 
they had learnt something it seemed the key was being able to interpret, translate and 
communicate ideas and sometimes incorporate relating the learning to previous 
experience and having the odd ‘Eureka’ moment. The social work students exclusively 
discussed: learning as feeling or emotion; learning as mutual student support and learning 
as respect and valuing others. The psychology students exclusively discussed their future 
aspirations in more detail usually referring to future post-graduate study. 
 